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Blended learning is 

defined as a combination 

of face-to-face instruction 

with approximately 30-

79% of instruction 

delivered online (Simonson, 

Smaldino, Albright, & Zvacek, 

2009). 

 

 

Three Key 
Components 

 Scenario based 
exercises 

 Experience using real 
tools or software 
applications actually 
used to perform the 
job; 

 Authentic 
assessments that 
parallel real-world 
tasks.  

 

“A well defined 
blended learning 
approach results 

in greater 
workforce 

productivity” 
(Thomson, 2002) 

 

Enhancements to Corporate Training 

Blended learning offers many benefits:   

 Expanded learner interaction through 
the addition of asynchronous 
communication tools such as threaded 
discussions;  

 Encourages increased engagement 
with materials because they are 
accessible at any time;  

 Promotes active learning with readily 
accessible resources, lively discussions 
and practical modeling activities; 

 Allows for both reflection and practice 
as part of the process; 

 Encourages cooperative peer relations 
and improves collaborative skills on 
group projects; 

 Promotes learning through multiple 
forms of interaction utilizing a variety 
of media: audio, video, computer, 
television.  

 Trainers can “reuse” online media 
aspects of the course for future session  
(Dabbagh, 2002) 

 

QUESTIONS TO CONSIDER 

1. What are the learning outcomes for 
the program? 

2. Which learning objectives will be 
achieved during the face-to-face 
portion of the course, and which 
objectives will be achieved during the 
online portion of the course? 

3. What types of engaging learning 
activities will be specific to the online 
portion of the course? 

4. What types of engaging learning 
activities will be specific to the face-
to-face portion of the course? 

5. How will you integrate the face-to-
face activities with the online 
activities? 

6.  How will you monitor learner 
productivity? 

7. What percentage of the course will be 
online versus face-to-face? 

8. How will the time be organized? 

9. Will you provide tutorials for those 
unfamiliar with the technology tools 
used for the online portion of the 
course? (Learning Technology Center), 2011) 

Best Practices 
Enhancements to Training P.1 

Pre-Planning Strategies P.2 

Organizational/ Content/Learner P.3  

Communication Strategies P.4 

Role of the Facilitator P.4 
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Content 

 

Organizational 

o Corporate Approval 
o Needs Analysis 
o Outline of Project 

o Time Considerations  
o Preparation / lead time 
o Percentage of in-class time 
o Percentage of online time 

o Course Management System 
o Proprietary 
o Open Source 

o Resources & Materials 
o Development 
o Delivery 
o Accessibility 

o Teaching Strategies 
o Online  
o Face-to-Face 

o Copyright Issues 

o Accessibility Issues 
o Online 

 Hardware / Operating System 

 Network  

 Software  

o Face-to-Face 

 Frequency 

 Location 

 Group size  

 Work flow 

o Evaluation/Assessment 
o Informal/Formal 
o Practical/Applied 
o Summative 
o Progressive 

o Communication Strategies 
o Synchronous 

 Video/Audio 

o Asynchronous 

 Blog 

 Discussions 

 Wiki 

 

 

Bates 12 
Golden Rules 

1. Good Teaching Matters 

2. Each medium has its own 
aesthetic 

3. Education technologies are 
flexible 

4. There is no “super-
technology” 

5. Make all four media available 
(print, audio, television, 
computers) 

6. Balance variety with economy 

7. Interaction is essential 

8. Student numbers are critical 

9. New technologies are not 
necessarily better than old 
ones 

10. Teachers need training to use 
technology effectively 

11. Teamwork is essential. 

12. Technology is not the issue 
(Simonson, et . al., 2009, p. 
147). 

 

 

Instructional 
Models 

 Linear design 

 Branched design 

 Hyper-content design 

 Learner designed 

 

 

Hot Tips 
 Start Early 

 Learn to Facilitate 

 Focus on Objectives 

 Select engaging activities 
for each Modes 

 Keep Learners 
Connected 

 Assess and Revise   

 

This Month’s Q&A Technology Tips 

Pre-Planning Strategies for Success 

Is Your Content A Good 
Candidate For Blended 

Learning? 
 Does the content need to reach more 

employees?  

 Does the content need to reach employees 
in distant locations? 

 Is the content necessary for other training? 

 Does the content change frequently? 

 Does the content require drill and practice? 

 Is the content required for regulatory 
compliance or certification? 

 Does the content requires standardized 
delivery 

 Is it economical to put the content online? 

 Would face-to-face delivery of the content 
put the learner in jeopardy? 

 Would face-to-face delivery of the content 
be prohibitively expensive or difficult to do? 

 Does the content require too many man-
hours to accomplish during the workday? 

 

(Rossett, Douglis, & Frazee, 2010, p. 1) 



 

From Trainer to Facilitator 

Interactivity 
 

FOCUS 
 

on 
 
 

Interaction 
 

Student-Student 

Student-Material 

Student-Trainer 

 

 

Context 

 Orienting Context    
Why the learner IS 
THERE 

 Instructional Context  
Learning environment  

 Transfer Context   
Learning from the 
program transferred to 
the job/ practice 
(Simonson, et. al., 2009). 

 

 

 

Hot Hot Hot 
 
 

"Successful teaching at 
a distance places the 

recipients' needs before 
organizational 

convenience and at the 
center of planning and 

decision making" 
(Simonson, et. al., 2009, p. 133). 

 

 Give learners compelling reasons to engage. 
Make sure they understand the connection 
between the blended learning program and 
how they'll use it back on the job. How to do 
this? One suggestion is to have them establish 
learning contracts and action plans 
beforehand that specifically target this 
connection. 

 Include interaction that helps them build on 
what they already know. We learn most 
effectively by referring to our own bank of 
knowledge as we learn. Use online self-
assessments and knowledge checks before 
and during the learning experience to 
encourage learners to reflect on how well 
they're learning. 

 Use real-life contexts or situations that call 
them to action. Case studies or problem-
solving situations hold more relevance to 
learners. Pick topics and situations that they 
encounter regularly, and provide 
opportunities for them to create solutions. 
They'll get good problem-solving practice that 
they can apply in the workplace.  

 Make learning complex. Authentic learning is 
learning from complex situations, parallel to 
those we confront in life and work. 
Oversimplified learning provides little value 
and less likelihood of transferring to the 
workplace, and it can lead to incorrect 
understanding and assumptions (The Blended 
Learning Portfolio website, 2004, p. 1). 

 

 

This Month’s Q&A Technology Tips  

 

Role of Facilitator 

 Encourage an open, supportive and respectful learning environment. 

 Be explicit about expectations for online and face-to-face interactions. 

 Respond sparingly to discussion threads, allow for more learner-learner interaction. 

 Monitor and guide to correct misinformation. 

 Provide frequent, positive feedback. 

Learner Support 

 Email regular reminders and expectations before the class begins  

 Link to tutorials on applications such as Email, using the Internet, etc.  

 Link to resources  

 Link to the trainer, and to CMS help page  

 Link to tools required for the course such as plug-ins  

 Make your contact information and communication means clear on all materials 
(Hensley, 2005, p. 5) 

 

 Immediate. Social interaction in e-learning 
can exist in " real time." This interaction is 
immediate and more spontaneous, and it is 
useful when learners could benefit from 
immediate feedback or response.   

For instance, coach customer service reps on 
phone skills immediately after they have 
responded to an actual customer inquiry. 

 Delayed. But, the interactions can also exist at 
the participant's convenience. These include 
asynchronous communications that can occur 
through online bulletin boards, listservs, 
email, or communities of practice. 
Interactions like these allow people to initiate 
communication when the need arises, or 
when they would like to reach out to a wider 
and more diverse audience than a class might 
provide.  
 
A simple example might be an email query to 
a financial sales specialist listserv group about 
best practices for advising high net-worth 
customers. 

 Mixing it up. Some types of communication, 
such as e-mentoring, can be either immediate 
or delayed, depending upon the needs of the 
particular pairing and the focus of the 
mentoring itself. Should the mentoring be 
immediate, using a technology like Centra? 
Or, would it work fine via email, so each 
respondent can thoughtfully and conveniently 
respond?  (The Blended Learning Portfolio 
website, 2004, p. 1). 

Communication 
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TechTimes 

What all distant 
learners want, 

and deserve 
 

 Content that they feel is 
relevant to their needs 

 Clear directions for what 
they should do at every 
stage of the course 

 As much control of the 
pace of learning as 
possible 

 A means of drawing 
attention to the 
individual  

 A way of testing their 
progress and getting 
feedback from their 
instructor 

 Materials that are useful, 
active and interesting 
(Moore as cited in 
Simonson,  et al., 2009, 
p. 151). 

 

I S S U E  

Understanding Learner 
Characteristics 

1. What are the students' ages, 
cultural backgrounds, interests, and 
educational levels? 

2. What is the level of familiarity of 
the students with the instructional 
methods and technological delivery 
systems under consideration? 

3. How will the students apply the 
knowledge gained in the course, 
and how is this course sequenced 
with the other courses? (Simonson,  et 

al., 2009, p. 130). 

4. What are the group’s predominant 
learning styles?  

5. Has this group worked together for 
a long time, trained together 
previously, or have any social 
relationships that could have an 
impact on the training? 

 
 

 

 

Questions for Consideration 

Relevance 

 Are they interested in the topic? 

 Do they understand the goals for the class? 

 Do they believe management thinks the 
topic is important? 

 Do they believe the class will help them with 
their job? 

 Will the class be beneficial in real life? 

 

Confidence 

 Do they believe in themselves? 

 Do they believe management believes in 
them? 

 Have they been successful in the past? 

 Do they have any technology concerns? 

 Do they have any other course related 
concerns? 
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